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Instructions
This template is designed for completing the School Improvement Plan
(SIP) in preparation for submitting the SIP online. The following are stepby-step instructions for completing the SIP.
1. Complete the Vision, Mission, and Belief Statements for your
institution.
2. Review and update your institution's goals. You may add or remove
Goals, Objectives, Strategies, Activities, and Resources as needed.
3. Complete the Additional Requirements section.
4. Complete the Assurances section.
5. Complete the Stakeholders section.
6. Complete the Statement of Non-Discrimination section.
7. Gather supporting documentation.
It is critical that schools refer to the SIP rubric referenced below for
additional information in order to ensure that each of the Federally
required components of the SIP either “meets requirements” or receives an
“exceptional” rating. To achieve an exceptional rating all indicators
under the “meets” and “exceptional” columns must be met.
The following is the link for the SIP rubric:
http://www.michigan.gov/documents/mde/SchoolwideRubric_222200_7.doc
Introduction
The SIP is a planning tool designed to address student achievement and
system needs identified through the school’s comprehensive needs
assessment (CNA). Additionally, the SIP provides a method for schools to
address the school improvement planning requirements of Public Act 25
of the Revised School Code and the Elementary and Secondary Education
Act (ESEA) as applicable.
Vision, Mission, and Beliefs

Vision Statement
Our philosophy of education is based on a commitment and belief that
each child can learn and succeed, that diversity enriches us all, that
students at risk for failure can overcome the risk through involvement
in a thoughtful and caring community of learners, that each child has
unique contributions to offer to the community of learners, that each
child has strengths and needs, and that effective learning results from
the collaborative efforts of all engaged adults.
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Mission Statement
BKBA at the Juvenile Detention Facility is a public school, strictdiscipline academy in Detroit serving detained youth, grades 6-12, and
their families. The mission of the Blanche Kelso Bruce Strict Discipline
Academy (SDA) is to provide effective educational services to students,
who due to legal and/or other environmental risk factors impacting
their lives, are unable to participate in regular school settings, and/or
are identified as at-risk of academic failure in traditional school
environments.
Beliefs Statement
BKBA-JDF believes that:
• Most youth outside of the educational mainstream are not youth
with academic challenges/failures caused by behavior problems,
but rather students with behavior problems caused by failure in
school;
• School must play a more central role in the lives of students by
providing targeted, healing experiences that create a cognitive and
affective transformation in them.
Goals
Goal 1
Goal Name: Reading
This includes oral and silent reading, as well as comprehension and
making meaning.
Name of Person Responsible for this Goal:
First Reginald
Last Bradford
Content Area: (select one)






Arts
Career and
Employability Skills
Coordinated School
Health
English Language
Arts
Math
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X

Nutrition
Physical Education
Science
Social Studies
Other (please specify)

Advanced Study Skills

Student Goal Statement:
All BKBA-JDF students will read effectively at or above grade level.
Gap Statement:
The 2011/2012 Scantron and Discovery Assessment (Informal Reading
Inventory - IRI) reading scores indicate that 70% of BKBA-JDF students
were two or more levels below grade expectations.
Cause for Gap:
Because of disruptions due to placement through the judicial system,
transient living conditions, drug use, abusive and neglectful home
conditions, and school truancy, many of our students lack the
prerequisite skills and knowledge required to meet the Michigan
Content Expectations.
Measures/sources of data used to identify this gap in student
achievement:
Informal Reading Inventory (IRI) reading and Scantron reading
assessments administered during the Discovery Process (the first 3 days
of school), ongoing assessment and progress monitoring, classroom
grades, quizzes, and tests were used to identify the gap in student
achievement.

What are the criteria for success and what data or multiple measures
of assessment will be used to monitor progress and success of this
goal?
BKBA-JDF students study reading in ways that are congruent with their
individual learning styles, multiple intelligences, and true colors.
Lessons are differentiated and aligned with the MI GLCEs and HSCEs.
The Discovery process gives us a picture of how each student learns and
allows us to coordinate “what” students learn with “how each student
learns best.” The daily practice of Reciprocal Teaching, Reading
Acceleration, and Educational Tooling enhance and accelerate reading
grade levels systematically. Professional Development training for all
teachers who teach reading is designed to increase the effectiveness of
the reading program to raise student achievement to the targeted goals.
Other data that will demonstrate success in reading include:
• Periodic ELA and reading testing in Scantron to measure gains
• 45-day reassessment using the Informal Reading Inventory (IRI)
6
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Course credit accrual rate for long-term students
Formative Assessments
READ 180

Objective Name: Reading Fluency
Measurable Objective Statement to Support Goal:
Each student will progress at least two academic years in reading skills
for each year that s/he is enrolled with us as evidenced by Scantron
testing and/or IRI testing. However, nearly 50% of our students leave
within two weeks. Students enrolled in our BKBA-JDF program at least
14 days will know their learning styles and preferences, understand
why they have struggled in reading, and what they will need to do to
improve reading when they return to school outside of detention. Using
the Informal Reading Inventory as a measure, students with us 45 days
or more but less than a year will progress at least one year in reading
skills.
Strategy
Strategy Name:
Reading For All
Strategy Statement:
All assignments are based upon student performance data gleaned from
(1) the Informal Reading Inventory; (2) Scantron testing; (3) formative
assessments; and (4) frequent classroom assignments.
Following Discovery, students enter Phase One - Learning Orientation
Program: a specialized approach to teaching students how to learn
independently and the accelerated learning of gateway skills. At the
end of this 45 - day process, students will be reassessed on the IRI
assessment to measure the increase or decrease in reading skill level.

What research did you review to support the use of this strategy and
action plan?
Research:
• Daniels, H., & Bizar, M. (1998). Methods that Matter: Six Structures
for Best Practice
• Classrooms. York, ME: Stenhouse.
• Friedman, T., (2005). The World Is Flat. New York: Farrar, Straus and
Giroux.
• Jacobs, H. editor, (2004). Getting Results with Curriculum Mapping.
Alexandria, VA: ASCD.
7

• Public Schools of North Carolina (2003). The Balanced Curriculum: A
Guiding Document for Scheduling and Implementation of the NC
Standard Course of Study at the Elementary Level.
http://ncpublicschools.org/curriculum.
• Silberman, M. (1996). Active Learning: 101 Strategies to teach any
Subject. Des Moines, IA: Prentice-Hall.
• Tomlinson, C. (2003). Differentiation in Practice: A Resource Guide
for Differentiating
• Curriculum. Alexandria, VA: ASCD.
• Zemelman, S., Daniels, H., & Hyde, A. (1998). Best Practice: New
Standards for Teaching and Learning in America's Schools 2nd
Edition. Portsmouth, NH: Heinemann.

Other Research and Resources:
• Choice Theory: A New Psychology of Personal Freedom,
HarperCollins, New York, 1999.
• Schools Without Failure. HarperCollins, New York, 1975.
• Control Theory -- A New Explanation of How We Control Our
Lives. Harper and Row, New York, 1984.
• Control Theory in the Classroom. Harper and Row, New York,
1986.
• The Quality School -- Managing Students Without Coercion.
Harper and Row, New York, 1991.
• The Quality School Teacher. New View Publications, Chapel
Hill, NC, 1992.
• The Control Theory Manager: Combining the Control Theory
of William Glasser With the Wisdom of W. Edwards Deming.
Harperbusiness, NY, 1995.
• Choice Theory: A New Psychology of Personal Freedom.
HarperCollins, New York, 1998.
• All Kinds of Minds: A young student’s book about learning
abilities and learning disorders. Cambridge, MA, Educators
Publishing Service, 1993.
• Keeping a head in school: A student’s book about learning
abilities and learning disorders. Cambridge, MA, Educators
Publishing Service, 1990.
• A Mind at a Time. New York, Simon & Schuster, 2002.
• The Myth of Laziness. New York, Simon & Schuster, 2004.
• Ready or Not, Here Life Comes. New York, NY, Simon &
Schuster, 2006.
• Universal Design for Learning. Council For Exceptional
Children, 2005.
• Who Moved My Cheese: An Amazing Way to Deal With Change
in Your Work and in Your Life. Spencer Johnson and Kenneth
Blanchard, N.Y., 1998.
• The Fifth Discipline: The Art and Practice of the Learning
Organization. Peter Senge, Doubleday, 1990.
8
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Schools That Learn: A Fifth Discipline Fieldbook for
Educators, Parents, and Everyone Who Cares About
Education. Peter Senge, Doubleday, N.Y., 2000.
Whale Done: The Power of Positive Relationships. Kenneth
Blanchard, The Free Press, N.Y., 2002.
The Systems Thinking Playbook. Dennis Meadows and Linda
Booth Sweeney, 2002.
When a Butterfly Sneezes: A Guide for Helping Kids Explore
Interconnections in Our World Through Favorite Stories.
Linda Booth Sweeney, Booksurge, 2001.
Creating: A Practical Guide to the Creative Process. Robert
Fritz, Ballantine Books, N.Y., 1991.
The E-Myth Revisited: Why Most Small Businesses Don’t Work
and What to Do About It. Michael Gerber, HarperCollins,
N.Y., 2001.
Inviting School Success – A Self-Concept Approach to
Teaching, Learning, and Democratic Practice. William Watson
Purkey and John M. Novak, Wadsworth Publishing Company,
1996.
Integrating Differentiated Instruction Understanding by
Design. Carol Ann Tomlinson and Jay McTighe, Association
for Supervision and Curriculum Design, 2006.
Designing Personalized Learning For Every Student. Dianne
L. Ferguson, et al, Association for Supervision and
Curriculum Design, 2001.
Teaching Every Student in the Digital Age Universal Design
for Learning. David H. Rose and Anne Meyer, Association for
Supervision and Curriculum Design, 2002.
Project-based Learning Using Information Technology. David
Moursund, International Society for Technology in Education
Publications, 2003.
The Search Institute, found at http://www.searchinstitute.org/developmental-assets

Target Areas:
List of the key characteristics identified as challenge areas (getting
started, partially implemented) in the SPR(90) or SPR(40).
I.2.A.1 Content Appropriateness
The content of the curriculum is directly aligned and consistent with
the district’s curriculum framework. Processes used to develop
cohesive and essential content require articulation within and across
grade levels and content areas.
I.2.B.1 Delivered Curriculum
The school or program ensures that students have the supports they
need to meet the required standards. Teachers provide opportunities for
students to use many and varied approaches to demonstrate competency.
The school or program continuously adapts curriculum, instruction, and
assessments to meet its students’ diverse and changing needs.
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I.2.B.3 Student Engagement
Our teachers believe that active student engagement is a key feature of
student success and there is an expectation that all teachers will
design lessons and assessments that engage their students.
I.3.A.3 Multiple Measures
Student assessment is viewed as an essential component in the
monitoring of student achievement. Aligned standardized assessments,
periodic benchmark assessments as well as a variety of culminating
assessments are incorporated into daily practice. In addition, teachers
use frequent formative assessment activities to inform instruction

Activity
Activity Name:
Reading Acceleration, Reciprocal Teaching, Educational Tooling
Activity Type:


Professional
Development

Planned Begin
Date

09/01/12

Planned End
Date

06/30/13

Activity Description:
After the establishment of a general reading grade level, all students
take the Scantron reading test to create a score as a baseline for
comparison. Daily Reading Acceleration (timed reading) scores are
tracked to determine progress. Reciprocal Teaching and Educational
Tooling are delivered daily to enhance reading fluency and
comprehension skills.

Planned staff responsible for implementing activity:
The site leader (Reginald Bradford) is responsible for all monitoring,
supervising and evaluating. Teachers are responsible for utilizing
Scantron and all related assessment data effectively and providing
effective educational services.
Resources
Resource Name:
Scantron Performance Series licenses and PD – Title I Part D
10

Funding
Source
(select one)



Early Reading





Even Start
General Funds
Great Start Readiness
Program (GSRP)
No Funds Required
Section 31 a
Section 32e
Section 41
Special Education
Title I Part A
Title I Part C
Title I Part D
Title I School Improvement
Title II Part A
Title II Part D
Title III
Title IV Part A
Title V Part C
USAC – Technology
Other








X








Planned
Amount

Goal 2
Goal Name: Mathematics for Life
Mathematics for Life
Name of Person Responsible for this Goal:
First Reginald
Last Bradford
Content Area: (select one)




Arts
Career and
Employability Skills
Coordinated School
Health
11


X






English Language
Arts
Math
Nutrition
Physical Education
Science
Social Studies
Other (please specify)

Student Goal Statement:
All BKBA-JDF students will demonstrate grade level proficiency in the
MDE Mathematics GLCEs and HSCEs in the courses in which they are
enrolled and for which they receive credit.
Gap Statement:
The 2011/2012 Scantron and Discovery Assessment (Brigance) math
scores indicate approximately 60% of BKBA-JDF students were two or
more levels below grade expectations.

Cause for Gap:
Because of disruptions due to placement through the judicial system,
transient living conditions, drug use, abusive and neglectful home
conditions, and school truancy, many of our students lack the
prerequisite skills and knowledge required to meet the Michigan Content
Expectations.

Multiple measures/sources of data used to identify this gap in student
achievement:
Brigance and Scantron Math assessments administered during our
Discovery Phase (the first 3 days of school), ongoing assessment and
progress monitoring, classroom grades, quizzes and tests were used to
identify the gap in student achievement. The Scantron assessment also
provides information regarding the student’s individual math skills in
relationship to the MI Content Expectations. This creates a mathematics
grade level score as a baseline.
What are the criteria for success and what data or multiple measures
of assessment will be used to monitor progress and success of this
goal?
At the end of Learning Orientation (Phase I – 45 days into the program),
students will be reassessed on the Brigance Math Assessment. The
reassessment score will be compared with the initial score to measure the
12

increase or decrease in grade level mathematics performance. For
students new to BKBA-JDF, the daily practice of mathematics drills and
assessment will enhance and accelerate math skills systematically. Our
students may need an extended period of time to pass some courses and be
able to accelerate in others. Generally speaking, the MEAP, MME and ACT
may not be the most accurate assessment of student progress for BKBA
students. Therefore, formative assessments and exit summative
assessments are a better measure of student academic growth. Also,
professional development training for all teachers who teach
mathematics increases the effectiveness of these programs and raises
student academic achievement in mathematics to the students’ targeted
goals. Basic Math, Algebra I & II, Geometry I & II, Trigonometry and PreCalculus are taught to eligible high school students.
Objective
Objective Name:
Math Literacy
Measurable Objective Statement to Support Goal:
Each student will progress at least two academic years in Math for each
year that s/he is enrolled with as evidenced by Scantron and Brigance
Math testing. Nearly 50% of our students leave within two weeks.
Students enrolled in our BKBA-JDF program at least 14 days will know
their learning styles and preferences, and understand what math skills
they will need to learn when they return to school outside of
detention. Using the Brigance Math assessment as a measure, students
who are with us 45 days or more but less than a year will progress at
least one year in math computation and application skills.

Strategy Name:
Math For all
Strategy Statement:
All assignments in Math are generated based upon student performance
data gleaned from the (1) Brigance Math assessment; (2) Scantron
testing; (3) student-teacher interactions; and (4) frequent classroom
assessments. Following Discovery, the students enter Phase One Learning Orientation Program, a specialized approach to teaching
students how to learn independently and accelerated learning of
gateway skills. At the end of this 45-day process, students will be
reassessed on the Brigance Math assessment to measure the increase or
decrease in math computation and application skills.
13

What research did you review to support the use of this strategy and
action plan?
• Daniels, H., & Bizar, M. (1998). Methods that Matter: Six Structures
for Best Practice
• Classrooms. York, ME: Stenhouse.
• Friedman, T., (2005). The World Is Flat. New York: Farrar, Straus and
Giroux.
• Jacobs, H. editor, (2004). Getting Results with Curriculum Mapping.
Alexandria, VA: ASCD.
• Public Schools of North Carolina (2003). The Balanced Curriculum: A
Guiding Document for Scheduling and Implementation of the NC
Standard Course of Study at the Elementary Level.
http://ncpublicschools.org/curriculum.
• Silberman, M. (1996). Active Learning: 101 Strategies to teach any
Subject. Des Moines, IA: Prentice-Hall.
• Tomlinson, C. (2003). Differentiation in Practice: A Resource Guide
for Differentiating
• Curriculum. Alexandria, VA: ASCD.
• Zemelman, S., Daniels, H., & Hyde, A. (1998). Best Practice: New
Standards for Teaching and Learning in America's Schools 2nd
Edition. Portsmouth, NH: Heinemann.
Other Research and Resources:
• Choice Theory: A New Psychology of Personal Freedom,
HarperCollins, New York, 1999.
• Schools Without Failure. HarperCollins, New York, 1975.
• Control Theory -- A New Explanation of How We Control Our
Lives. Harper and Row, New York, 1984.
• Control Theory in the Classroom. Harper and Row, New York,
1986.
• The Quality School -- Managing Students Without Coercion.
Harper and Row, New York, 1991.
• The Quality School Teacher. New View Publications, Chapel
Hill, NC, 1992.
• The Control Theory Manager: Combining the Control Theory
of William Glasser With the Wisdom of W. Edwards Deming.
Harperbusiness, NY, 1995.
• Choice Theory: A New Psychology of Personal Freedom.
HarperCollins, New York, 1998.
• All Kinds of Minds: A young student’s book about learning
abilities and learning disorders. Cambridge, MA, Educators
Publishing Service, 1993.
• Keeping a head in school: A student’s book about learning
abilities and learning disorders. Cambridge, MA, Educators
Publishing Service, 1990.
• A Mind at a Time. New York, Simon & Schuster, 2002.
• The Myth of Laziness. New York, Simon & Schuster, 2004.
• Ready or Not, Here Life Comes. New York, NY, Simon &
Schuster, 2006.
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Universal Design for Learning. Council For Exceptional
Children, 2005.
Who Moved My Cheese: An Amazing Way to Deal With Change
in Your Work and in Your Life. Spencer Johnson and Kenneth
Blanchard, N.Y., 1998.
The Fifth Discipline: The Art and Practice of the Learning
Organization. Peter Senge, Doubleday, 1990.
Schools That Learn: A Fifth Discipline Fieldbook for
Educators, Parents, and Everyone Who Cares About
Education. Peter Senge, Doubleday, N.Y., 2000.
Whale Done: The Power of Positive Relationships. Kenneth
Blanchard, The Free Press, N.Y., 2002.
The Systems Thinking Playbook. Dennis Meadows and Linda
Booth Sweeney, 2002.
When a Butterfly Sneezes: A Guide for Helping Kids Explore
Interconnections in Our World Through Favorite Stories.
Linda Booth Sweeney, Booksurge, 2001.
Creating: A Practical Guide to the Creative Process. Robert
Fritz, Ballantine Books, N.Y., 1991.
The E-Myth Revisited: Why Most Small Businesses Don’t Work
and What to Do About It. Michael Gerber, HarperCollins,
N.Y., 2001.
Inviting School Success – A Self-Concept Approach to
Teaching, Learning, and Democratic Practice. William Watson
Purkey and John M. Novak, Wadsworth Publishing Company,
1996.
Integrating Differentiated Instruction Understanding by
Design. Carol Ann Tomlinson and Jay McTighe, Association
for Supervision and Curriculum Design, 2006.
Designing Personalized Learning For Every Student. Dianne
L. Ferguson, et al, Association for Supervision and
Curriculum Design, 2001.
Teaching Every Student in the Digital Age Universal Design
for Learning. David H. Rose and Anne Meyer, Association for
Supervision and Curriculum Design, 2002.
Project-based Learning Using Information Technology. David
Moursund, International Society for Technology in Education
Publications, 2003.
The Search Institute, found at http://www.searchinstitute.org/developmental-assets
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Target Areas:
List of the key characteristics identified as challenge areas (getting
started, partially implemented) in the SPR(90) or SPR(40).
I.2.A.1 Content Appropriateness
The content of the curriculum is directly aligned and consistent with
the district’s curriculum framework. Processes used to develop
cohesive and essential content require articulation within and across
grade levels and content areas.
I.2.B.1 Delivered Curriculum
The school or program ensures that students have the supports they
need to meet the required standards. Teachers provide opportunities for
students to use many and varied approaches to demonstrate competency.
The school or program continuously adapts curriculum, instruction, and
assessments to meet its students’ diverse and changing needs.
I.2.B.3 Student Engagement
Our teachers believe that active student engagement is a key feature of
student success and there is an expectation that all teachers will
design lessons and assessments that engage their students.
I.3.A.3 Multiple Measures
Student assessment is viewed as an essential component in the
monitoring of student achievement. Aligned standardized assessments,
periodic benchmark assessments as well as a variety of culminating
assessments are incorporated into daily practice. In addition, teachers
use frequent formative assessment activities to inform instruction

Activity
Activity Name:
Individualized Math Assignments
Activity Type:


Professional
Development

Planned Begin
Date

09/01/2012

Planned End
Date

06/30/2013

Activity Description:
After the establishment of a general math grade level from the
Brigance Math, all students take a Scantron Math test to create a math
score as a baseline for comparison. During Phase One Learning
Orientation (during the first 45 days), students will work to master
16

areas of weakness as indicated from the assessments. BKBA-JDF
classroom teachers use summative and formative assessment results to
drive short and long-term classroom assignments.

Planned staff responsible for implementing activity:
The site leader (Reginald Bradford) is responsible for all monitoring,
supervising and evaluating. Teachers are responsible for utilizing
Scantron and all related assessment data effectively and providing
effective educational services.

Resources
Resource Name:
Scantron Performance Series licenses and PD – Title I Part D
Funding
Source
(select one)



Early Reading





Even Start
General Funds
Great Start Readiness
Program (GSRP)
No Funds Required
Section 31 a
Section 32e
Section 41
Special Education
Title I Part A
Title I Part C
Title I Part D
Title I School Improvement
Title II Part A
Title II Part D
Title III
Title IV Part A
Title V Part C
USAC – Technology
Other








X








Planned
Amount
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Goal 3
Goal Name: Writing for Success
Writing for Success
Name of Person Responsible for this Goal:
First Reginald
Last Bradford
Content Area: (select one)



X







Arts
Career and
Employability Skills
Coordinated School
Health
English Language
Arts
Math
Nutrition
Physical Education
Science
Social Studies
Other (please specify)

Student Goal Statement:
All BKB-JDF students will write paragraphs and/or compositions for a
variety of purposes (letters, compositions that narrate, compare,
classify, define, persuade, etc.) that develop a position, organize ideas
effectively and adhere to the standard conventions of usage and
punctuation.

Gap Statement:
The 2011/2012 Informal Writing Assessment scores indicate
approximately 70% of BKB-JDF students struggle with fluent writing
and lack the foundational writing skills necessary to meet basic
academic writing tasks and specific content demands.

Cause for Gap:
Because of disruptions due to placement through the judicial system,
transient living conditions, drug use, abusive and neglectful home
conditions, and school truancy, many of our students lack the
prerequisite skills and knowledge required to meet the Michigan
Content Expectations.
18

Multiple measures/sources of data used to identify this gap in student
achievement:
The Informal Writing Assessment administered during the Discovery
Assessment process (the first 3 days of school), ongoing assessment and
progress monitoring, writing practice sets and activities and classroom
grades were used to identify the gap in student writing skills. The
Informal Writing Assessment administered during the Discovery
Assessment process asks the student to write a paragraph that includes
a topic sentence, supporting details and a concluding sentence. This
assessment measures the student’s ability to write a unified and
coherent paragraph on demand and in accordance with the English
Language Arts standards as set forth by the Michigan Curriculum
Framework.
What are the criteria for success and what data or multiple measures
of assessment will be used to monitor progress and success of this
goal?
At the end of Learning Orientation (Phase I-45 days into the program),
students will be reassessed on the Informal Writing Assessment. The
reassessment score will be compared with the initial score to measure
the increase or decrease in writing skills. The main goal is to accelerate
the student’s ability to express his/her thoughts and ideas in writing and
using conventional English.
Objective
Objective Name:
Written Expression
Measurable Objective Statement to Support Goal:
Students will be able to write letters, paragraphs, and/or compositions
that express their thoughts and feelings effectively for specific
purposes in accordance with standard English rules and conventions.

Strategy
Strategy Name:
Express Yourself
Strategy Statement:
Assignments are based upon the student’s areas of weakness as gleaned
from the Informal Writing Assessment given during Discovery. The
student’s writing is evaluated in the areas of punctuation, spelling,
capitalization, and grammar. Classroom assignments and exercises are
based upon the student’s strengths and weaknesses in these areas. At
19

the end of this 45-day period the student is reassessed in writing.

What research did you review to support the use of this strategy and
action plan?
• Daniels, H., & Bizar, M. (1998). Methods that Matter: Six Structures
for Best Practice
• Classrooms. York, ME: Stenhouse.
• Friedman, T., (2005). The World Is Flat. New York: Farrar, Straus and
Giroux.
• Jacobs, H. editor, (2004). Getting Results with Curriculum Mapping.
Alexandria, VA: ASCD.
• Public Schools of North Carolina (2003). The Balanced Curriculum: A
Guiding Document for Scheduling and Implementation of the NC
Standard Course of Study at the Elementary Level.
http://ncpublicschools.org/curriculum.
• Silberman, M. (1996). Active Learning: 101 Strategies to teach any
Subject. Des Moines, IA: Prentice-Hall.
• Tomlinson, C. (2003). Differentiation in Practice: A Resource Guide
for Differentiating
• Curriculum. Alexandria, VA: ASCD.
• Zemelman, S., Daniels, H., & Hyde, A. (1998). Best Practice: New
Standards for Teaching and Learning in America's Schools 2nd
Edition. Portsmouth, NH: Heinemann.
Other Research and Resources:
• Choice Theory: A New Psychology of Personal Freedom,
HarperCollins, New York, 1999.
• Schools Without Failure. HarperCollins, New York, 1975.
• Control Theory -- A New Explanation of How We Control Our
Lives. Harper and Row, New York, 1984.
• Control Theory in the Classroom. Harper and Row, New York,
1986.
• The Quality School -- Managing Students Without Coercion.
Harper and Row, New York, 1991.
• The Quality School Teacher. New View Publications, Chapel
Hill, NC, 1992.
• The Control Theory Manager: Combining the Control Theory
of William Glasser With the Wisdom of W. Edwards Deming.
Harperbusiness, NY, 1995.
• Choice Theory: A New Psychology of Personal Freedom.
HarperCollins, New York, 1998.
• All Kinds of Minds: A young student’s book about learning
abilities and learning disorders. Cambridge, MA, Educators
Publishing Service, 1993.
• Keeping a head in school: A student’s book about learning
abilities and learning disorders. Cambridge, MA, Educators
20
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Publishing Service, 1990.
A Mind at a Time. New York, Simon & Schuster, 2002.
The Myth of Laziness. New York, Simon & Schuster, 2004.
Ready or Not, Here Life Comes. New York, NY, Simon &
Schuster, 2006.
Universal Design for Learning. Council For Exceptional
Children, 2005.
Who Moved My Cheese: An Amazing Way to Deal With Change
in Your Work and in Your Life. Spencer Johnson and Kenneth
Blanchard, N.Y., 1998.
The Fifth Discipline: The Art and Practice of the Learning
Organization. Peter Senge, Doubleday, 1990.
Schools That Learn: A Fifth Discipline Fieldbook for
Educators, Parents, and Everyone Who Cares About
Education. Peter Senge, Doubleday, N.Y., 2000.
Whale Done: The Power of Positive Relationships. Kenneth
Blanchard, The Free Press, N.Y., 2002.
The Systems Thinking Playbook. Dennis Meadows and Linda
Booth Sweeney, 2002.
When a Butterfly Sneezes: A Guide for Helping Kids Explore
Interconnections in Our World Through Favorite Stories.
Linda Booth Sweeney, Booksurge, 2001.
Creating: A Practical Guide to the Creative Process. Robert
Fritz, Ballantine Books, N.Y., 1991.
The E-Myth Revisited: Why Most Small Businesses Don’t Work
and What to Do About It. Michael Gerber, HarperCollins,
N.Y., 2001.
Inviting School Success – A Self-Concept Approach to
Teaching, Learning, and Democratic Practice. William Watson
Purkey and John M. Novak, Wadsworth Publishing Company,
1996.
Integrating Differentiated Instruction Understanding by
Design. Carol Ann Tomlinson and Jay McTighe, Association
for Supervision and Curriculum Design, 2006.
Designing Personalized Learning For Every Student. Dianne
L. Ferguson, et al, Association for Supervision and
Curriculum Design, 2001.
Teaching Every Student in the Digital Age Universal Design
for Learning. David H. Rose and Anne Meyer, Association for
Supervision and Curriculum Design, 2002.
Project-based Learning Using Information Technology. David
Moursund, International Society for Technology in Education
Publications, 2003.
The Search Institute, found at http://www.searchinstitute.org/developmental-assets
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Target Areas:
List of the key characteristics identified as challenge areas (getting
started, partially implemented) in the SPR(90) or SPR(40).
I.2.A.1 Content Appropriateness
The content of the curriculum is directly aligned and consistent with
the district’s curriculum framework. Processes used to develop
cohesive and essential content require articulation within and across
grade levels and content areas.
I.2.B.1 Delivered Curriculum
The school or program ensures that students have the supports they
need to meet the required standards. Teachers provide opportunities for
students to use many and varied approaches to demonstrate competency.
The school or program continuously adapts curriculum, instruction, and
assessments to meet its students’ diverse and changing needs.
I.2.B.3 Student Engagement
Our teachers believe that active student engagement is a key feature of
student success and there is an expectation that all teachers will
design lessons and assessments that engage their students.
I.3.A.3 Multiple Measures
Student assessment is viewed as an essential component in the
monitoring of student achievement. Aligned standardized assessments,
periodic benchmark assessments as well as a variety of culminating
assessments are incorporated into daily practice. In addition, teachers
use frequent formative assessment activities to inform instruction
Activity
Activity Name:
English vocabulary, usage, and grammar in the context of letters,
paragraphs, and compositions.
Activity Type:


Professional
Development

Planned Begin
Date

09/01/2012

Planned End
Date

06/30/2013

Activity Description:
Students will write different types of letters (e.g., letter of
introduction, letter of inquiry, thank you letter, etc.), paragraphs, and
compositions. Each type of writing will have a different grammar,
punctuation, or spelling focus. BKBA-JDF classroom teachers will use
summative and formative assessment results to drive classroom
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assignments.

Planned staff responsible for implementing activity:
The site leader (Reginald Bradford) is responsible for all monitoring,
supervising and evaluating. Teachers are responsible for utilizing
Scantron and all related assessment data effectively and providing
effective educational services.

Resources
Resource Name:
Scantron Performance Series licenses and PD – Title I Part D
Funding
Source
(select one)



Early Reading





Even Start
General Funds
Great Start Readiness
Program (GSRP)
No Funds Required
Section 31 a
Section 32e
Section 41
Special Education
Title I Part A
Title I Part C
Title I Part D
Title I School Improvement
Title II Part A
Title II Part D
Title III
Title IV Part A
Title V Part C
USAC – Technology
Other








X








Planned
Amount
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Goal 4:
Name: Behavioral Compliance at School
Strict Discipline Academy
Name of Person Responsible for this Goal:
First Reginald
Last Bradford
Content Area: (select one)









X

Arts
Career and
Employability Skills
Coordinated School
Health
English Language
Arts
Math
Nutrition
Physical Education
Science
Social Studies
Other (please specify)

Strict Discipline Academy Student Needs

Strategy:
(1) Awareness of individual student needs (academic, physical, social,
emotional, etc.) (2) clear and concise classroom rules, (3) consistent
reinforcement of the rules, (4) appropriate utilization of administrators
and support staff and (5) clear documentation of classroom concerns.
Objective
Intervention Strategy:
Positive Reinforcement, Recognition
Student Goal Strategy:
All BKBA-JDF students will increase successful school engagement,
behavioral compliance at school, improve academic skills, improve school
grades, improve their attentiveness, and the expression of their feelings
at school while reducing impulsivity.
Measurable Objective Statement to Support Intervention Strategy:
There will be a decrease in disruptive and negative student behavior
that interferes with learning as measured by a decrease in the number
of teacher-generated UI’s regarding student behavior.
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What research did you review to support the use of this strategy and
action plan?
Research:
•
Daniels, H., & Bizar, M. (1998). Methods that Matter: Six Structures
for Best Practice
•
Classrooms. York, ME: Stenhouse.
•
Friedman, T., (2005). The World Is Flat. New York: Farrar, Straus
and Giroux.
•
Jacobs, H. editor, (2004). Getting Results with Curriculum Mapping.
Alexandria, VA: ASCD.
•
Public Schools of North Carolina (2003). The Balanced
Curriculum: A Guiding Document for Scheduling
and Implementation of the NC Standard Course of Study at the
Elementary Level.
http://ncpublicschools.org/curriculum.
•
Silberman, M. (1996). Active Learning: 101 Strategies to teach any
Subject. Des Moines, IA: Prentice-Hall.
•
Tomlinson, C. (2003). Differentiation in Practice: A Resource Guide
for Differentiating
•
Curriculum. Alexandria, VA: ASCD.
•
Zemelman, S., Daniels, H., & Hyde, A. (1998). Best Practice: New
Standards for Teaching and Learning in
America's Schools 2nd Edition. Portsmouth, NH: Heinemann.
Other Research and Resources:
•
Choice Theory A New Psychology of Personal Freedom,
HarperCollins, New York, 1999.
•
Schools Without Failure. HarperCollins, New York, 1975.
•
Control Theory -- A New Explanation of How We Control Our Lives.
Harper and Row, New York, 1984.
•
Control Theory in the Classroom. Harper and Row, New York, 1986.
•
The Quality School -- Managing Students Without Coercion. Harper
and Row, New York, 1991.
•
The Quality School Teacher. New View Publications, Chapel Hill,
NC, 1992.
•
The Control Theory Manager : Combining the Control Theory of
William Glasser With the Wisdom of W.
Edwards Deming. Harper business, NY, 1995.
•
Choice Theory: A New Psychology of Personal Freedom.
HarperCollins, New York, 1998.
•
All Kinds of Minds: A young student’s book about learning abilities
and learning disorders. Cambridge,
MA, Educators Publishing Service, 1993.
•
Keeping a head in school: A student’s book about learning abilities
and learning disorders. Cambridge,
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MA, Educators Publishing Service, 1990.
•
A Mind at a Time. New York, Simon & Schuster, 2002.
•
The Myth of Laziness. New York, Simon & Schuster, 2004.
•
Ready or Not, Here Life Comes. New York, NY, Simon & Schuster,
2006.
•
Universal Design for Learning. Council For Exceptional Children,
2005.
•
Who Moved My Cheese: An Amazing Way to Deal With Change in Your
Work and in Your Life. Spencer Johnson and Kenneth Blanchard, N.Y.,
1998.
•
The Fifth Discipline: The Art and Practice of the Learning
Organization. Peter Senge, Doubleday, 1990.
•
Schools That Learn: A Fifth Discipline Fieldbook for Educators,
Parents, and Everyone Who Cares About Education. Peter Senge,
Doubleday, N.Y., 2000.
•
Whale Done: The Power of Positive Relationships. Kenneth
Blanchard, The Free Press, N.Y., 2002.
•
The Systems Thinking Playbook. Dennis Meadows and Linda Booth
Sweeney, 2002.
•
When a Butterfly Sneezes: A Guide for Helping Kids Explore
Interconnections in Our World Through Favorite Stories. Linda Booth
Sweeney, Booksurge, 2001.
•
Creating: A Practical Guide to the Creative Process. Robert Fritz,
Ballantine Books, N.Y., 1991.
•
The E-Myth Revisited: Why Most Small Businesses Don’t Work and
What to Do About It. Michael Gerber, HarperCollins, N.Y., 2001.
•
Inviting School Success – A Self-Concept Approach to Teaching,
Learning, and Democratic Practice. William Watson Purkey and John M.
Novak, Wadsworth Publishing Company, 1996.
•
Integrating Differentiated Instruction Understanding by Design.
Carol Ann Tomlinson and Jay McTighe, Association for Supervision and
Curriculum Design, 2006.
•
Designing Personalized Learning For Every Student. Dianne L.
Ferguson, et al, Association for Supervision and Curriculum Design,
2001.
•
Teaching Every Student in the Digital Age Universal Design for
Learning. David H. Rose and Anne Meyer, Association for Supervision
and Curriculum Design, 2002.
•
Project-based Learning Using Information Technology. David
Moursund, International Society for Technology in Education
Publications, 2003.
The Search Institute, found at http://www.searchinstitute.org/developmental-assets

26

Activity
Activity Name:
Strict Discipline Academy
Activity Type:


Professional
Development

Planned Begin
Date

09/01/2012

Planned End
Date

06/30/2013

Activity Description:
Use of classroom management, behavior management, frequent
monitoring, social praise, time out (on the pod), verbal redirection, and
positive reinforcement, and parental/guardian, counselor, social worker
involvement to decrease disruptive and negative behavior.
Planned staff responsible for implementing activity:
The site leader (Reginald Bradford) is ultimately responsible to ensure
that the activities are understood and implemented.
Actual staff responsible for implementing activities:
Teachers, teacher consultants and support staff.
Resources
Resource Name:
Title I, Part D
Funding
Source
(select one)



Early Reading





Even Start
General Funds
Great Start Readiness
Program (GSRP)
No Funds Required
Section 31 a
Section 32e
Section 41
Special Education
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X









Title I Part A
Title I Part C
Title I Part D
Title I School Improvement
Title II Part A
Title II Part D
Title III
Title IV Part A
Title V Part C
USAC – Technology
Other

Planned
Amount

Additional Requirements
Comprehensive Needs Assessment
The comprehensive needs assessment (CNA) requirement is met by
completing a School Data Profile/Analysis (SDP/A), School Process
Profile, and Summary Report. The comprehensive needs assessment must be
completed prior to creating a new plan or annually updating an existing
school improvement plan.
Use the results of the comprehensive needs assessment to develop a
Schoolwide Reform Model, Goals/Objectives/Strategies and Activities.
Ensure that the Gap Statements and Causes for Gaps included in the Goals
information address all four measures of data: student achievement data,
school programs/process data, perceptions data (must include teachers
and parents; student data is encouraged), and demographic data.
1. How was the comprehensive needs assessment conducted?
The comprehensive needs assessment was conducted by gathering data
and then looking at the losses and gains of the data. From there, we
found documentation to support the reasons
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2. Summarize the results obtained from the comprehensive needs
assessment and general conclusions drawn from those results.
Include information from all four measures of data: student
achievement, school programs/process, perception and demographic.
More specific information will be included in your
Goals/Objectives/Strategies and Activities.
Scantron and Discovery Assessment results indicate that our
students lack the foundational skills necessary to meet academic
demands in reading, math and writing.
1. List the multiple, educationally, related, objective criteria established
for the needs assessment process that will be used to identify children
who are failing or most at risk of failing to meet the state core
curriculum standards in the four core areas. The criteria must be
consistent by grade level and content area.
BKBA has selected and will continue to develop appropriate assessment
tools that create, in the first three days of Discovery, a comprehensive
picture of the overall strengths and weaknesses of each student. This
information must be analyzed and made available to all teachers to
ensure that grade level performance abilities, learning styles and
preferences, and student interests are incorporated into instructional
planning.
2. Preschool through Grade 2 students shall be selected solely on the
basis of such criteria as teacher judgment, interviews with parents and
other developmentally appropriate academic measures. Describe those
criteria, if applicable. Enter “Not Applicable” if the school does not
allocate Title I funds to serve Preschool through Grade 2 students.
Not applicable.
Services for Eligible Students
The supplemental assistance provided to Title I, Part A eligible students
are included as Activities within the Goals section of the school
improvement plan.
Incorporated into Existing School Program Planning
1. Describe how the program planning for Title I, Part A students is
incorporated into the existing school improvement planning process.
(maximum: 8000 characters)
(this section maps to question #1 of the same section from last year’s
Title I Targeted Assistance Components)
Instructional Strategies
The instructional strategies that are focused on helping eligible
students who are failing or at risk of failing to meet the State core
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curriculum standards in the four core academic areas must be included as
Strategies within the Goals section. The strategies must be based on
scientific research and minimize the amount of time students are pulled
from the regular classroom.
Title I and Regular Education Coordination
1. Describe the coordination of Title I, Part A services with the
traditional educational services offered at the school, including those
services offered to students with limited English proficiency (if
applicable).
(maximum: 8000 characters)
(this section maps to question #1 of the same section from last year’s
Title I Targeted Assistance Components)
Curriculum Alignment that Corresponds to the Goals
1. Describe how the curriculum is aligned with State standards and how
this alignment will help the school meet the academic Goals. Describe
the process for review and revision of the curriculum; evidence could
include a timeline for curriculum review or a description of the review
process.
2. Describe how decisions about curriculum, instruction and assessment
are made at this school, and how all stakeholders are involved in the
process.
BKBA-WCJDF’s entire staff are data-driven and data-focused. During
our School Improvement Team meetings, all stakeholders were
present and were a part of looking at the data and discussing the
best ways to address the achievement gap illustrated by the data.
These discussions lead to the selection of differentiated instruction
as the reform model to meet the needs of our students. The teams
consist of teachers, non-instructional staff, and administrators.
Instruction by Highly Qualified Professional Staff
1. Provide an assurance statement that all teachers and Title I, Part A
instructional paraprofessionals are highly qualified OR a stateapproved plan is in place for staff that does not meet requirements.
100% of our staff is highly qualified and have maintained State of
Michigan certification.

High-Quality and Ongoing Professional Development
Use the results of the comprehensive needs assessment to create a written
professional development plan that identifies ongoing, sustained
professional development that is aligned to the Goals, Objectives and
Strategies. The specific professional development activities must be
included as Activities under the Goals section. District professional
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development activities that align to the school’s CNA should also be
included in the school-level Activities section. Title I, Part A funded
professional development in a targeted program should be focused first
on Title I, Part A funded staff and secondarily, if appropriate, on other
staff and individuals that work closely with Title I, Part A students
within the regular educational program if such participation will result
in better addressing the needs of the participating students.
Strategies to Increase Parental Involvement
1. It is critical that the school improvement team refers to the legislation
included in the targeted school rubric as guidance while completing
this section.
Describe, in detail, the Section 1118 (e)(1-5) and (14) and (f) strategies
employed by the school to increase parental involvement.
•
•
•

PTA Conferences four times a year to communicate student
progress to parents and ensure parental involvement.
Solicit two parents to become a part of the School Improvement
Team
BKBA -JDF sponsors parent workshops on effective parent-child
communication, conflict resolution, special education, mental
illness, and life mastery.
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2. Describe the role of parents in the following targeted school
plan/program areas:
a. Design
Parents of students at BKBA-JDF have very little involvement in
the overall school program because of the fact that our school is
located in a secure detention facility. However, we welcome and
encourage input from parents regarding student needs, prior
school experiences, strengths, weaknesses.
b. Implementation
Parental information and input is welcomed and assists us in
instructional planning.

c. Evaluation
An interest/needs survey of possible parent group topics is
conducted at parent-teacher conferences and during visitation
hours at the Wayne County Juvenile Detention Facility. Parent
groups are developed in accordance with survey results.
Additionally, pre and post testing is done for each group.
3. Describe how the school provides individual student academic
assessments results, including interpretation of those results, in a
language the parents can understand.
Progress Reports, transcripts, 45-Day Reports, Credit Maps, IEP
Conferences and Parent Teacher Conferences.

4. Describe the role of parents in the development of the School-Parent
Compact. Provide an assurance statement that the compact is used at
least annually at elementary-level parent-teacher conferences. If the
school serves only middle school or high school grades, the school
may put a statement in the box that indicates this section is “Not
applicable due to grade levels served”.
Not applicable due to grade levels served.

5. Describe how the parent involvement components of the targeted plan
will be evaluated.
We continually evaluate the effectiveness of parent programs
through feedback forms, surveys, and pre and post tests.

32

6. Summarize the results of the evaluation and how those results will be
used to improve the targeted program.
Continuously improving and evaluating the process.

7. Attach the School-Parent Involvement Plan (that addresses Section
1118 activities) that is aligned to the District’s Board Policy and the
School-Parent Compact.
Preschool Transition Strategies
1. Describe preschool transition strategies (more than once a year
visitation). If the school serves only middle school or high school
grades, the school may put a statement in the box that indicates this
section is “Not applicable due to grade levels served”.
Not applicable due to grade levels served.

Alternative Measures of Assessment
1. Describe the process for developing, or the alternative measures of
assessment used, that will provide authentic assessment of pupils'
achievements, skills, and competencies.
Some of the following assessment tools will be used to develop this
Individualized Academic Plan:
• Standardized assessments in reading and mathematic s – Gates
MacGinite Standardized Tests, Comprehensive Inventory of Basic
Skills (Curriculum Associcates), Scantron.com & Odyssey.com,
• Standards Based assessment in mathematics – Michigan math3,
Brigance Mathematics Assessment Level I & II,
• Criterion-referenced assessment in mathematics, sentence
grammar, and writing – Balanced math Assessment, Sentence and
Paragraph Basics, Informal Writing Assessment, Basic Sentence
Assessment Level II,
• Learning Styles Inventories – Learning Styles Inventory
(Renzulli & Smith),
• Interest Inventories – Interest-a-Lyzer (Renzulli), Motivation
Inventory,
• Personality Screens – My True Colors, Multiple Intelligences
Survey (McKenzie),
• Self-Profiles – Student Self Profile,
• Informal Reading Inventories – Informal Reading Inventory
(Burns & Roe),
• Portfolio Assessment – International Performance Assessment
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System (IPAS)
• READ 180
The use of authentic assessment embedded in the project based
learning lessons of IPAS, Scantron.com & Odyssey in Phase III provide
our students with many chances for developing:
• Analytical skills connected to real world issues,
• Creative written and oral expressions,
• Collaborative working relationships,
• Science experiments,
• Written stories and reports,
• Skills to read and interpret literature,
• Math equations that have real-world applications,
• Social science research,
• Lesson displays and demonstrations,
• Portfolio assessment, and
• Integrated cross-curricular activities

Preschool Transition Strategies
2. Describe preschool transition strategies (more than once a year
visitation) and the training that is provided to preschool parents
and/or teachers related to Kindergarten readiness skills. Describe
other school level transitions that occur, if appropriate. If the school
serves only middle school or high school grades, the school may put a
statement in the box that indicates this section is “Not applicable due
to grade levels served”.
Not applicable.

Teacher Participation in Making Assessment Decisions
1. Describe how teachers participate in making assessment decisions (Ex.
selection, development, frequency).
(maximum: 8000 characters)
(this section maps to question #1 of the same section from last year’s
Title I Schoolwide Components)
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2. Describe how teachers are involved in student achievement data
analysis to improve the academic achievement of all students.
(maximum: 8000 characters)
(this section maps to question #2 of the same section from last year’s
Title I Schoolwide Components)
Alternative Measures of Assessment
2. Describe the process for developing, or the alternative measures of
assessment used, that will provide authentic assessment of pupils'
achievements, skills, and competencies.
• Standardized assessments in reading and mathematic s – Gates
MacGinite Standardized Tests, Comprehensive Inventory of Basic
Skills (Curriculum Associcates), Scantron.com & Odyssey.com,
• Standards Based assessment in mathematics – Michigan math3,
Brigance Mathematics Assessment Level I & II,
• Criterion-referenced assessment in mathematics, sentence
grammar, and writing – Balanced math Assessment, Sentence and
Paragraph Basics, Informal Writing Assessment, Basic Sentence
Assessment Level II,
• Learning Styles Inventories – Learning Styles Inventory
(Renzulli & Smith),
• Interest Inventories – Interest-a-Lyzer (Renzulli), Motivation
Inventory,
• Personality Screens – My True Colors, Multiple Intelligences
Survey (McKenzie),
• Self-Profiles – Student Self Profile,
• Informal Reading Inventories – Informal Reading Inventory
(Burns & Roe),

Timely and Additional Assistance
1. Provide a summary of the effective, timely, additional assistance
activities provided to students that are not mastering the State’s
academic achievement standards. These must also be included in
greater specificity as Activities under the Goals section. Timely,
additional assistance should include differentiation of instruction to
meet students’ individual needs within the classroom.
(maximum: 8000 characters)
(this section maps to question #2 of the same section from last year’s
Title I Schoolwide Components)
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2. Describe the identification process for students that are not mastering
the State’s academic achievement standards.
(maximum: 8000 characters)
(this section maps to question #1 of the same section from last year’s
Title I Schoolwide Components)
1. Describe how the school will use resources under Title I, Part A and
from other sources to implement the required ten schoolwide
components.
(maximum: 8000 characters)
(this section maps to question #2 of the same section from last year’s
Title I Schoolwide Components)
2. Describe the coordination and integration of Federal, State and local
programs and services in a manner applicable to the grade level,
including: violence prevention programs, nutrition programs, housing
programs, Great Start Readiness Program, adult education, vocational
and technical education, and job training.
(maximum: 8000 characters)
(this section maps to question #3 of the same section from last year’s
Title I Schoolwide Components)
Effective Use of Technology
1. Describe the methods for effective use of technology as a way of
improving learning and delivery of services and for integration of
involving technology in the curriculum.
(maximum: 8000 characters)
(this section maps to question #3 of the Conclusion section from last
year’s SIP)
Evaluation of the School Improvement Plan
1. Describe how the school annually evaluates the implementation of, and
results achieved by, the SIP, using data from the State’s annual
assessments and other indicators of academic achievement.
The evaluation processes of the Blanche Kelso Bruce Academy will
measure students’ academic progress against the Michigan Merit
Curriculum, MCF, and the MI GLCEs & HSCEs. This evaluation will
occur during the students’ engagement with the Academy, and will be
significantly supported by information technology. Additionally,
follow-up processes will be integrated into the Academy’s transition
component. The specific tests administered throughout the Phases of
our program are reviewed on a periodic basis to establish their
effectiveness to drive the program.
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These student academic achievement standards may change over time
to enhance their ability to inform the School Improvement Plans. We
add other assessment tools from our toolkit (Scantron.com,
Odyssey.com, BrainHoney.com, Hippocampus.com, Classzone.com, ebooks, etc.) as we see that certain students may need further
clarification to determine what might enhance effective instruction
for that particular. In that way, we make sure that all students are
positively impacted by our instructional program. We review the
outcomes of these assessments continuously to determine if the
School Improvement Plan need to be changed or enhanced.
2. Describe how school and student information and progress will be
shared with all stakeholders in a language that they can understand.
Student information and progress is shared with appropriate
stakeholders in 30-day reports, Progress Reports, transcripts, Credit
Maps, Parent Teacher Conferences and IEP Conferences and in the
Wayne County Wellness Report.
Building Level Decision-Making
1. Describe how school stakeholders are engaged in the decision-making
process, including, but not limited to the development of the Goals,
Objectives, Strategies and Activities included in the school
improvement plan. School board members, school building
administrators, teachers and other school employees, pupils, parents
of pupils attending that school, parents of pupils receiving Title I,
Part A services and other residents of the school district shall be
invited and allowed to voluntarily participate in the development,
review and evaluation of the district’s school improvement plans.
Board members, teachers, students, volunteer grandparents, Juvenile
Detention Facility staff are all involved in problem-solving and
decision making that impact the School Improvement Committee.

Assurances
EdYES! (pending statutory approval to be changed to MI-SAAS)
1. Literacy and math are tested annually in grades 1-5 (MCL 380.1280b,
http://legislature.mi.gov/doc.aspx?mcl-380-1280b).
 Yes
 No
X N/A (our school does not have
grades 1-5)
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2. Our school published a fully compliant annual report. (The Annual
Education Report (AER) satisfies this).
X Yes
Provide link if available:

 No
Educational Development Plan
1. Our school has the 8th grade parent approved Educational Development
Plans (EDPs) on file.
 Yes
X No
 N/A (our school does not
have grade 8)
2. Our school reviews and annually updates the EDPs to ensure academic
course work alignment.
 Yes
X No
Health and Safety
The following assurances come directly from the Healthy School Action
Tool (HSAT) Assessment (http://www.mihealthtools.org/hsat), an online
tool for school buildings to assess their school health environments. If
your school completed the HSAT in the past year, you may refer back to
your report to answer the following assurances. Responses to these
assurances are necessary – whether you’ve completed the HSAT or not.
These assurances are designed to help school improvement teams think
about conditions for learning in their school, specifically related to
student health and safety, and develop strategies in their school
improvement plan to address any identified needs.
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1. Our school has a written policy on school safety that supports
proactive, preventative approaches to ensure a safe school
environment.
 No written policy
 Written policy, but not fully
implemented
X Written policy, fully
implemented
2. All teachers in our school have received professional development in
management techniques to create calm, orderly classrooms.
X Yes
 No
3. Our school communicates all of our health and safety policies to
students, staff, substitute teachers, parents and visitors through the
parent handbook or newsletter at least once a year.
 Yes
 No
4. Our school has used data from a student health/safety assessment at
least once in the past two years to assist in planning actions that will
improve our school’s environment and/or to determine the impact of
changes that we have made on student attitudes and behaviors.
X Yes
 No
5. Our school has taken action on the Michigan State Board of Education
Policy on Comprehensive School Health Education.
 No action taken
 Reviewed policy, but not yet adopted
 Adopted policy, but not fully
implemented
X Adopted policy, fully implemented
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6. All teachers who provide health education instruction received annual
professional development/continuing education specifically related to
health education.
X Yes
 No
7. The health education curriculum used in our school is the Michigan
Model for Health® Curriculum.
 Yes
X No, but use a health education
curriculum
 No, do not use a health
education curriculum
8. The health education curriculum used in our school involves student
interaction with their families and their community.
X Yes
 No
9. Our school has taken action on the Michigan State Board of Education
Policy on Quality Physical Education.
 No action taken
 Reviewed policy, but not yet adopted
 Adopted policy, but not fully
implemented
X Adopted policy, fully implemented
10. At our school, physical education teachers annually participate in
professional development specific to physical education.
X Yes
 No
11.

The physical education curriculum used in our school is:
 Exemplary Physical Education
Curriculum (EPEC)
X Other curriculum
 No curriculum
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12. At least three times during the past 12 months, our school offered
programs, activities or events for families about physical activity.
X Yes
 No
13. Our school offers the following amount of total weekly minutes of
physical education throughout the year.
X 150 minutes or more at elementary level, 225 minutes or
more at middle/high level
 91-149 minutes at elementary level, 136-224 minutes at
middle/high level
 60-90 minutes at elementary level, 106-135 minutes at
middle/high level
 59 minutes or less at elementary level, 105 minutes or less
at middle/high level
14. Our school has taken action on the Michigan State Board of
Education Policy on Nutrition Standards.
 No action taken
 Reviewed policy, but not yet adopted
 Adopted policy, but not fully
implemented
X Adopted policy, fully implemented
15. The food service director/manager participated professional
development related to food or nutrition during the past 12 months.
X Yes
 No
16. The food service director/manager supports/reinforces in the
cafeteria what is taught in health education.
X Yes
 No
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17. During the past 12 months, our school collected information from
parents to help evaluate/improve school meals or foods offered a la
carte, in concessions, school stores, vending machines, or as a part of
classroom celebrations/parties or at school events.
X Yes
 No
18. Our school makes a good faith effort to ensure that federally
reimbursable school nutrition programs are the main source of
nutrition at school rather than vending or a la carte.
X Yes
 No
19. Our school has a health services provider or school nurse
accessible to students.
X Yes, we have a health services provider or school nurse for
every 650 students
 Yes, but we do not have a health services provider or school
nurse for every 650 students
 No
20. Our school has a written policy on school safety that involves
parents, and broader community, in collaborative efforts to help
ensure a safe school environment.
 No written policy
 Written policy, but not fully
implemented
X Written policy, fully
implemented
21. Our school has a system in place for collecting relevant student
medical information.
X Yes
 No
22. Our school has taken action on the Michigan State Board of
Education Positive Behavior Support Policy.
 No action taken
 Reviewed policy, but not yet
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adopted
 Adopted policy, but not fully
implemented
X Adopted policy, fully
implemented
23. During the past 12 months, the school counseling staff has provided
professional development to school health staff about identification
and referral of students related to violence and suicide prevention.
X Yes
 No
24. During the past 12 months, the school counselor/psychologist/social
worker offered information to students (presentations, materials,
individual or group counseling activities, events) about bullying,
harassment and other peer to peer aggression.
X Yes
 No
25. During the past 12 months, the school counselor/psychologist/social
worker has collaborated with appropriate school staff or community
agencies to implement programs or activities related to bullying,
harassment and other peer to peer aggression.
X Yes
 No
26. During the past 12 months, the school counseling staff identified
students who are at risk of being victims or perpetrators of violence.
X Yes
 No
27. Our school's mission statement includes the support of employee
health and safety.
X Yes
 No

43

28. During the past year, our school supported staff participation in
health promotion programs by having a budget for staff health
promotion.
X Yes
 No
29. During the past year, our school supported staff in healthy eating
by providing healthy food choices at staff meetings.
X Yes
 No
30. Our school has a written family involvement policy that advocates
for strong connections between the home, school and the community as
a means of reducing barriers to student achievement.
 No written policy
 Written policy, but not fully
implemented
X Written policy, fully
implemented
31.

Our school has a parent education program.
X Yes
 No

32. During the past 12 months, our school collected information from
parents to help evaluate/improve school health education in our
school.
X Yes
 No
33. During non school hours the community has access to indoor
facilities for physical activity (such as gym, weight room, hallway for
walking, pool, basketball court).
X Access to all indoor
facilities
 Access to some indoor
facilities
 Access to no indoor
facilities
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Stakeholders
List the names, positions and e-mail addresses of the stakeholders (staff,
parents, community/business members and, as appropriate, students) who
were involved in the planning, design, monitoring, and evaluation of this
plan.
Title
(saluta
tion)

First Name

Last Name

Position

Mr.

Reginald

Bradford

Site Adm.

rbradford@bkbacad
emy.org

Ms.

Drucilla

Wilson

WCJDF School
Liaison

dwilson@co.wayne.m
i.us

Dr.

Suleiman

Hamdan

Wayne Resa
Representative

hamdans@resa.net

Mr.

Kyle

Kennedy

School Social
Worker

kkennedy@bkbacade
my.org

Ms.

Sandra

Cooper

ELA Teacher

scooper@bkbacadem
y.org

Mr.

Thomas

Drake

Math Teacher

tdrake@bkbacademy.
org

Mr.

Clifford

Carbary

Special
Education
Teacher
Consultant

ccarbary@bkbacade
my.org

Ms.

Ingrid

Hollis

Discovery/LPT
Coordinator

ihollis@bkbacademy.
org

Ms.

Sally

Sykes

WCJDF
Grandparent
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E-mail

Volunteer
Program
Ms.

Ophilena

Mann

WCJDF
Grandparent
Volunteer
Program

Ms.

Charity

Dorgan

Reading Teacher

cdorgan@bkbacadem
y.org

N

Statement of Non-Discrimination
The institution complies with all federal laws and regulations prohibiting
discrimination and with all requirements and regulations of the U.S.
Department of Education. It is the policy of this institution that no
person on the basis of race, color, religion, national origin or ancestry,
age, gender, height, weight, marital status or disability shall be subjected
to discrimination in any program, service or activity for which the
institution is responsible, or for which it receives financial assistance
from the U.S. Department of Education.
Contact Information
Institutions are required to designate an employee to coordinate efforts
to comply with and carry out non-discrimination responsibilities.
Contact
Name
Position
Address
Phone
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Number
References
• Title VI of the Civil Rights Act of 1964
• Section 504 of the Rehabilitation Act of 1973
• The Age Discrimination Act of 1975
• The Americans with Disabilities Act of 1990
• Elliott-Larsen Prohibits Discrimination Against Religion
Supporting Documentation
Attach any additional information necessary to support your school
improvement plan (optional). All information should be labeled clearly.
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